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Article Info  Abstract 
  This research examines the implementation plan of the Reading for Professional 
Context course in the English Language Study Program, Universitas 
Sarjanawiyata Tamansiswa Yogyakarta, Indonesia. Its objective is to identify 
the Reading for Professional Context learning model which will include course-
grid development, the learning model and its assessment, as well as 
accommodate higher order thinking skills in reading comprehension. Reading 
for Professional Context is considered important since this course is a skill 
course that must be passed by students and a prerequisite for the next skill 
courses. The research applied a descriptive-qualitative approach applying 
instruments such as observation, questionnaires, interviews, document review 
and discussion with students and experts. The research began with data 
collection on needs analysis. The collected data were then analyzed and linked 
to the documents and lecture observations. The steps for the preparation and 
development of course course-grid included: competency assessment, 
identification and determination of learning topic, development of learning 
activities, formulation of competency, achievement indicators, determination of 
assessment types, determination of time allocation, determination of learning 
resources, and syllabus models. Interview with stakeholders would strengthen 
the findings on how the curriculum fits the needs and desires. Data triangulation 
was carried out to obtain validity and reliability. 
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Introduction 
 
Reading is one of the important activities used in daily life. In linguistics Oberhalzer (2005: 2) describes the 
reading process as a basic skill and foundation for students to excel both in school and throughout their lives. 
Having good reading skills is absolutely necessary for students to fulfill their assignments in campus. Students 
with low reading skills not only face difficulties in their academic life but also experience behavioral and social 
difficulties. 
 
Based on the result of the previous study, the writers have identified that students encountered difficulty in reading 
comprehension and vocabulary improvement. These difficulties were related to words whose meaning is 
unknown, feeling lazy in opening a dictionary, words that have more than one meaning/meaning, determine the 
meaning / meaning of words that are almost the same spelling, sentence structure, pronunciation, slang / informal 
words, words from old English, limited reading interest, less interesting reading material. Therefore, in this study, 
the writers wanted to find out how the Reading for Professional Contexts course grids were arranged to 
accommodate the result of the previous study as listed above. In addition, the researchers also want to know how 
higher-order thinking skills can be applied in the course grid. 
 
Course grid, in this study, refers to a grid presenting learning outcomes, topics, methods, duration, learning 
experiences, and indicators. It defines the choice of topics and the organization and sequencing of course content. 
The choice of topics and their organization should support the learning objectives of the course. Also, the course 
grid serves as a bookkeeping of how course goals and the corresponding learning outcomes are incorporated in 
the curriculum. Knowledge and skills on certain cores as well as the number of assessments dedicated to each of 
them, and the weighting or importance of assessments in the calculation of final grade in the course are included. 
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Whereas HOTS in reading involves the transformation of information and ideas occurs when students analyze, 
combine facts and ideas and synthesize, generalize, explain, or arrive of some conclusion or interpretation 
manipulate information and ideas allowing students to solve problems, gain understanding and discover new 
meaning (Tomei in Keshta, 2013).  
 
Students who need to improve their thinking skills require HOTS strategies. So, knowledgeable readers essentially 
require higher order thinking strategies to think of, and direct their perception before, during and after reading 
texts. In other words, students need to acquire the HOTS strategy to improve their capacities in thinking process 
instead of thinking simply of the texts they read.  The following figure shows the development of HOTS according 
to Bloom and Anderson: 
 
 
 
Figure 1. The change of the Bloom’s taxonomy into Anderson’s 
 
Method 
 
The research applied a qualitative method. Qualitative research is research that develops concepts to assist 
researchers in understanding social phenomena that occur in natural situations. The emphasis of qualitative 
research lies in the meaning, experience, and perception of the research subjects. The dimension of qualitative 
research itself includes an understanding of the context, human beings, and all interactions that occur. 
 
In addition to using a questionnaire to obtain data about the difficulties experienced by students in developing 
their reading comprehension and vocabulary mastery skills, the questionnaire was also used to obtain data on the 
Reading for Professional Context learning model which included data for course-grid development, learning 
models and the assessment. The questionnaire was used to make it easier for researchers to get information directly 
from students. The questionnaire arranged was adjusted to the micro and macro reading skills presented by Brown 
(2004). 
 
Results and Discussion 
 
The questionnaire to obtain the data consisted of three questions on students’ identity, eleven questions on reading 
topics, eight questions on reading skills, eight questions on synthesis skill, and four question on evaluation skills. 
The table below describes the selected topics by the students. 
 
Table 1. Summarized result on the reading topics selected by the students 
 
Reading Topics Very important  Important 
Knowledge and skills related to differences among students (character, 
stages of development, special needs, ways of learning, etc.). 
36 24 
Knowledge and skills on professional teacher knowledge and skills 18 42 
Knowledge and skills on roles of the teacher in teaching and learning 
activities 
36 24 
Knowledge and skills on up-to-date teaching strategies & methods 30 30 
Knowledge and skills on classroom management 60  
Knowledge and skills on the development of up-to-date teaching 
materials 
36 24 
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Knowledge and skills on the development of up-to-date teaching media 36 25 
Knowledge and skills on the use of technology in the classroom 
(internet) 
42 18 
Knowledge and skills on research applicable in class 12 48 
Knowledge and skills on developing & conducting assessments, 
evaluations, tests 
30 18 
Knowledge and skills on academic writing and publications 18 42 
 
Table 2. Summarized result on the analysis skill which need to be developed 
  
Reading Topics Very important  Important 
The analysis skill 18 36 
Distinguish facts from opinions 12 42 
Characterize information 36 18 
Compare items 6 48 
Infer meaning of words in context 18 36 
Make an informative diagram    36 12 
Outline causes and effects 24 30 
Illustrate the information introduced 24 30 
Differentiate between clues and evidence  31 29 
Point out rules and principles 37 23 
 
Table 3. Summarized result on the synthesis skill which need to be developed 
  
 Very important  Important 
Reorganize information related to the text  34 26 
Rewrite the material of the text using his own words 41 19 
Propose alternatives 33 27 
Generate information related to the text 60 0 
Incorporate his own information with the information in the text 43 17 
Integrate knowledge from different sources 60 0 
 
Table 4. Summarized result on the evaluation skill which need to be developed  
 
 Very important  Important 
Argue situations in the target texts based on opinions 35 25 
Criticize situations in the target texts based on opinions 47 13 
Conclude themes of texts 60 0 
Justify subjectivity and objectivity 33 27 
Make choices based on reasoned argument 36 24 
 
The course grid was developed by following steps. 
  
Step 1. Collecting data 
 
 
 
 
 
Step 2. Course development 
 
Developing 
questionnaire, 
observation and 
interview guides
Distributing the 
questionnaire, conducting 
observation & interview
Summarizing & 
analyzing questionnaire 
result, observation,  & 
interview
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Step 3. Final validation and revision 
 
Conclusion  
 
The course grid refers to the choice of topics and the organization and sequencing of course content. The choice 
of topics and their organization supports the learning objectives for the course. the course grid is a bookkeeping 
of how course goals and the corresponding learning outcomes are incorporated in the curriculum. Knowledge and 
skills on certain cores as well as the number of assessments dedicated to each of them, and the weighting or 
importance of assessments in the calculation of final grade in the course are included. 
 
The course grid of Reading for Professional Context course contains reading topics, analytical skills that need to 
be developed, synthesizing skills that need to be developed, and evaluation skills that need to be developed. While 
the steps for designing the course grid include the assessment of competencies, identification and definition on 
the subject matter of lectures, the development of lecture activities, formulation of competency, achievement 
indicators, definition of the type of assessment, definition of time allocation, definition of learning resources, and 
preparation of a syllabus model (course grid). 
  
Recommendations 
 
Detailed interviews with stakeholders need to be carried out to reinforce the findings on how the curriculum is 
suited to their needs and wants. Data triangulation also needs to be done in order to obtain validity and reliability. 
Then proceed with the validation stage by internal experts and revisions. 
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